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ClintonClinton--Glen Gardner School DistrictGlen Gardner School District 
 

Mission 
The Clinton-Glen Gardner School District, a community who values traditions, nurtures and cultivates 
each child to be a compassionate, curious, and creative thinker entrusted and empowered to build and 
lead the future. 

Philosophy 

As a means of achieving College and Career Readiness, the English Language Arts Curriculum must 
define a vision of what it means to be a literate person in the twenty-first century.  The skills and 
understanding that students must demonstrate have wide applicability outside the classroom.  Students 
must undertake close, attentive reading that is at the heart of understanding and enjoying complex 
works of literature.  They habitually perform critical reading necessary to pick carefully through the 
staggering amount of information available today digitally and in print.  They actively seek the wide, 
deep, and thoughtful engagement with high-quality literary and informational texts that builds knowledge, 
enlarges experience, and broadens worldviews.  Students must demonstrate the cogent reasoning and 
use of evidence that is essential to deliberation and responsible citizenship.  In short, students must 
develop the skills in reading, writing, speaking, and listening that are the foundation for any creative and 
purposeful expression in language. 

A Balanced Literacy Program is the means through which this can be accomplished.  Such an 
instructional approach engages students in meaningful and purposeful reading and writing experiences 
on a regular basis.  These experiences are intended to honor the various stages and vast ranges in 
diversity of literacy development present in every classroom. 
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At CPS our curriculum is aligned to The New Jersey Student Learning Standards for English.  
The New Jersey Learning Standards for English Language Arts (ELA) build on the best of 
existing standards and reflect the skills and knowledge students need to succeed in college, 
career, and life. 
 
The ELA Standards were revised in 2016, with the recommendations of teams of teachers, parents, 
administrators, supervisors and other stakeholders and reflect the strong beliefs that 

• Literature and informational (nonfiction) text are important for our students and should maintain 
their rightful place in our classrooms;  

• Background knowledge and motivation are critical to the success of students when learning to 
read and when accessing complex text;  

• Research by students provides the opportunity to learn more about a subject, but equally as 
important, provides students the opportunity to look beyond their research to questions left 
unanswered (new avenues for student research);  

• Using evidence remains a critical skill, interspersed throughout the standards, allowing students to 
ground their thinking in the work of authors and experts in literature and in the content areas;  

• Literacy must be recognized and guided in content areas so that students recognize the academic 
vocabulary, media representations, and power of language inherent in the work of scholars and 
experts, and  

• The importance of foundational skills in the early grades, as students learn to read, cannot be 
overstated and calls for targeted, sustained intervention at any point of struggle for a student.  
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Our English Language Arts curriculum fosters students who: 

• Demonstrate independence 
• Build strong content knowledge 
• Respond to the varying demands of audience, task, purpose, and discipline 
• Comprehend as well as critique 
• Value evidence 
• Use technology and digital media strategically and capably 
• Develop understanding of other perspectives and cultures 

	

Balanced	Literacy	Approach	

Definition	of	Components	

	

READING	

Read Aloud 

Read Aloud is a planned instructional strategy that involves the teacher reading to the whole class or 
small groups of students each day for a specified period of time.  The teacher initiates discussion before 
the reading to activate prior knowledge and/or build background, and prompts students to make 
meaningful predictions.  The teacher reads the selection as a whole.  Discussion follows the reading, 
with attention given to aesthetic responses to literature, direct instruction of strategies that help develop 
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reading comprehension, or the craft of writing (e.g., effective lead sentences, beginning/middle/end, 
using descriptive language).  Favorite texts, selected for special features, can be reread many times. 

Shared Reading 

Shared Reading is a planned instructional strategy that involves a teacher/expert reader introducing and 
reading an enlarged text, small selection, or a short passage, that each student can see (big book, 
overhead/SMART Board projection, charts).  Text is selected in order to demonstrate a specific strategy 
and provides each student the opportunity to participate and behave like a reader.  It creates a body of 
known texts that can be used for rereading, independent reading, as well as a resource for writing and 
word/vocabulary study.  As with a Read Aloud, Shared Reading involves children in an enjoyable 
reading experience. 

Guided Reading (Grades K-4) 

Guided Reading is a planned instructional strategy in which the teacher works with a small group of 
children who are at a similar stage of reading development.  The teacher selects and introduces a new 
text and supports the students’ reading of the whole text (nonfiction, fiction, literary magazines, 
newspapers, science/social studies selected chapters/passages) by themselves, making teaching points 
during or after the reading.  Unlike Read Aloud and Shared Reading, Guided Reading provides the 
opportunity for teachers to teach and students to apply demonstrated strategies independently 

Word Work 

Word Work is a component of Guided Reading that may be pre-planned in some instances (in 
preparation to handle the text) or may be a result of the teacher’s observations of student’s reading 
during the Guided Reading lesson.  This is a structured opportunity for students to learn more about the 
way words work in isolation.  This experience should immediately be followed up with the chance to 
apply the learning in continuous text as a means to further generalize the learning. 
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Literature Circles/Book Club Discussions  (Grades 5-8) 

Literature Circles/Book Club Discussions are implemented in the classroom to help students develop a 
deeper appreciation and understanding of literary texts.  During discussions students have the 
opportunity to share their personal responses about a piece of literature.  When used as an instructional 
strategy, the teacher must be presented as a member and facilitator of the Literature Circle/Book Club 
Discussion group.  The students and teacher will collaborate on assigned reading and meeting times 
and engage in in-depth discussions about the portion of the text read. 

Independent Reading 

Independent Reading is an instructional strategy that involves supporting and guiding students as they 
read independently.  Teachers help student choose books at their independent reading level through 
book talks and mini-lessons.  For example, teachers may guide students to choose a book in a particular 
genre, or teachers may use independent reading as a vehicle to analyze authors’ writing styles.  The 
goals of independent reading are the following: 

• to increase the time students read 
• to give students the opportunity to practice reading and use reading comprehension strategies 
• to enable students to manage and keep records of their reading 

 

Independent Reading is assessed through reading response journals and teacher/student conferences.  
Small group instruction and book discussion groups may also be incorporated into this component. 
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WRITING	

Modeled	Writing	

Modeled	Writing	is	a	planned	instructional	strategy	that	involves	the	teacher	modeling	the	writing	process	to	the	whole	class	or	
small	groups	of	students.		Modeled	Writing	is	a	useful	component	of	any	writing	workshop.		It	can	be	used	as	a	mini-lesson	to	teach	
a	specific	skill	or	strategy.		In	this	component	the	teacher	controls	the	entire	writing	process	while	the	students	observe.	

	

Shared	Writing	

Shared	Writing	is	a	planned	instructional	strategy	in	which	the	teacher	models	and	demonstrates	the	process	of	putting	children’s	
ideas	into	written	language.		The	teacher	guides	children	to	compose	messages	and	acts	as	their	scribe.		The	message	is	reread	many	
times.		Teachers	may	use	a	combination	of	shared	writing	for	children	and	interactive	writing.	

Interactive	Writing	

Interactive	Writing	is	an	instructional	strategy	that	can	be	done	in	large	or	small	groups.		It	is	the	writing	of	a	large-print	piece,	which	
can	be	a	list,	chart,	book	page	or	another	form	of	writing.		There	is	a	high	level	of	teacher	support.		All	children	participate	in	
composing	and	constructing	various	aspects	of	the	writing.		The	teacher	models	and	demonstrates	the	writing	process	but	also	
involves	individual	children.		The	teacher	selects	letters,	words,	or	other	writing	actions	(capitalization,	punctuation,	etc.)	for	
individual	children	to	do;	the	pen	or	marker	is	then	shared.		The	piece	of	writing	is	read	many	times	by	the	group	during	the	process	
(to	provide	insight	into	the	thought	process	that	occurs	during	writing).	

Guided	Writing	

Guided	Writing	is	the	heart	of	the	early	writing	program.		It	occurs	after	students	have	had	the	opportunity	to	see	writing	
demonstrated	and	in	shared	contexts.		It	has	students	responding	and	thinking	about	their	processes	of	composing	text.		This	type	of	
writing	may	occur	in	small	groups,	whole	class,	or	one-to-one	in	writing	workshop.		Through	conferences,	the	teacher	is	a	facilitator	
who	helps	students	discover	what	they	want	to	say	and	how	they	want	to	say	it.		Guided	Writing	uses	demonstrations	(mini-lessons)	
in	selecting	topics,	drafting,	revising,	etc.		It	empowers	students	to	write	and	helps	develop	their	ownership	of	the	writing	process.	



	 10	

	

Independent	Writing	

Independent	Writing	is	an	instructional	strategy	that	involves	supporting	and	guiding	students	as	they	write	independently.		The	
student	independently	composes	and	writes	using	known	words	and	constructs	the	spelling	of	unknown	words.		Students	know	how	
to	use	the	resources	in	the	room	(print	rich	environment,	word	wall,	dictionaries,	thesaurus)	to	help	construct,	revise,	and	edit	their	
writing	piece.	

	

Word	Study	

Word	Study	is	a	student-centered	approach	to	phonics,	spelling,	and	vocabulary	instruction	that	actively	engages	the	learner	in	
constructing	concepts	about	the	ways	words	work.		This	is	accomplished	through	the	use	of	phonemic	(sound),	visual	(look),	
semantic	(meaning)	linking,	and	research	strategies.		Students	are	taught	at	their	developmental	level	using	activities	that	allow	
them	to	examine	words	for	sound,	pattern,	and	meaning	relationships	enabling	them	to	develop	strategies	to	apply	in	their	own	
writing.	

	

Vocabulary	

Vocabulary	instruction	occurs	in	two	basic	forms:		receptive	(vocabulary	students	understand	when	they	hear)	and	expressive	
(vocabulary	students	use	in	speaking	and	writing).		In	addition,	vocabulary	knowledge	supports	students’	abilities	in	listening	and	
reading	comprehension.		Vocabulary	instruction	assists	in	building	students’	understanding	of	a	wide	range	of	words,	giving	them	
quick,	fluent	access	to	their	meaning	and	usage.	
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CLINTON-GLEN GARDNER DISTRICT BENCHMARK MAP 

CONTENT AREA: English Language Arts GRADE: 2 UNIT #: 1 UNIT NAME: What’s new in 2nd Grade? 
 

Trimester I September through December (Approximately 60 Days) 
 

# STUDENT LEARNING OBJECTIVES CORRESPONDING 
NJSLS 

1 Answer questions such as who, what where, when, and how about key details in a text. RL.2.1 

2 Describe how characters respond to major events and challenges using key details. RL.2.3 

3 Describe the overall structure of a story. RL.2.5 

4 Describe how the beginning of a story introduces the story and the ending concludes the action 
identifying how each successive part builds on earlier sections. 

RL.2.5 

5 Write a description of characters, setting, or plot using information from illustrations and key words 
from the text (print or digital). 

RL.2.7 

6 Identify examples of rhymes and describe how they supply rhythm and meaning in a story, poem, 
or song. 

RL.2.4 

7 Describe differences in story characters’ points of view in complete sentences, including using a 
different voice for each character when reading dialogue aloud.   

RL2.6; SL.2.6 

8 
Participate in small groups following agreed-upon norms in order to explore grade two concepts 
addressed across the curriculum, recognizing aspects of discussion (e.g., respectful ways of 
listening, speaking one at a time, building on others’ talk) and asking for clarification when 
necessary using familiar words and phrases. 

SL.2.1.a,b,c; L.2.6 

9 Apply the writing process to develop a narrative using learned spelling patterns to write words 
including temporal and frequently occurring past tense irregular verbs, and a closing sentence. 

W.2.3; L.2.1.d; L.2.2.d 

10 
With guidance and support from adults and peers, focus on a topic and strengthen writing as 
needed by revising and editing simple and compound sentences and checking and correcting 
spelling using beginning dictionaries as needed. 

W.2.5; L.2.1.f; L.2.2.e 

11 Form and use frequently occurring irregular plural nouns (e.g., feet, children). L.2.1.b 

12 Predict the meaning of compound words based on grade two reading and content using the 
meaning of individual words (e.g., birdhouse). L.2.4.d 

13 Identify real-life connections between words and their use (e.g., describe foods that are sweet). L.2.5.a 
14 Distinguish shades of meaning among closely related verbs (e.g., toss, throw, hurl) and closely L.2.5.b 
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related adjectives (e.g., thin, slender, skinny). 
15 Capitalize holidays, product names, and geographic names. L.2.2.a 
16 Use commas in greetings and closings of letters. L.2.2.b 
17 Use an apostrophe to form contractions and frequently occurring possessives. L.2.2.c 
18 Identify the main topic of a multiparagraph text.  RI.2.2 

19 Make connections with other key words in a text to determine the meaning of words and phrases 
using sentence level context. 

RI.2.4; L.2.4.a 

20 Read high-frequency, regular and irregular one and two-syllable words containing long and short 
vowels and common vowel teams. 

RF.2.3.b,c,f 

21 Read grade-level text with purpose and understanding. RF.2.4.a 

22 Read grade-level text orally with accuracy, appropriate rate, and expression on successive 
readings. 

RF.2.4.b 

23 Confirm or self-correct words using context. RF.2.4.c 
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Code #                                                   New Jersey Student Learning Standards 

RL.2.1 Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a 
text. 

RL.2.3 Describe how characters in a story respond to major events and challenges using key details. 
RL.2.4 Describe how words and phrases (e.g., regular beats, alliteration, rhymes, repeated lines) supply rhythm and meaning in a 

story, poem, or song. 
RL.2.5 Describe the overall structure of a story, including describing how the beginning introduces the story and the ending concludes 

the action identifying how each successive part builds on earlier sections. 
RL.2.6 Acknowledge differences in the points of view of characters, including by speaking in a different voice for each character when 

reading dialogue aloud. 
RL.2.7 Use information gained from the illustrations and words in a print or digital text to demonstrate understanding of its characters, 

setting, or plot. 
RI.2.2 Identify the main topic of a multi-paragraph text as well as the focus of specific paragraphs within the text. 
RI.2.4 Determine the meaning of words and phrases in a text relevant to a grade 2 topic or subject area. 
RF.2.3 Know and apply grade-level phonics and word analysis skills in decoding words. 

a. Know spelling-sound correspondences for additional common vowel teams. 
b. Decode regularly spelled two-syllable words with long vowels. 
c.    Recognize and read grade-appropriate irregularly spelled words. 

RF.2.4 Read with sufficient accuracy and fluency to support comprehension. 
a.  Read grade-level text with purpose and understanding. 
b.  Read grade-level text orally with accuracy, appropriate rate, and expression. 
c.  Use context to confirm or self-correct word recognition and understanding, rereading as necessary. 

W.2.3 Write narratives in which they recount a well-elaborated event or short sequence of events, include details to describe actions, 
thoughts, and feelings, use temporal words to signal event order, and provide a sense of closure. 

W.2.5 With guidance and support from adults and peers, focus on a topic and strengthen writing as needed through self-reflection, 
revising and editing. 

W.2.6 With guidance and support from adults, use a variety of digital tools to produce and publish writing, including in collaboration 
with peers. 

SL.2.1 Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and adults in small 
and larger groups.  
a.  Follow agreed-upon norms for discussions (e.g., gaining the floor in respectful ways, listening to others with care, speaking 

one at a time about the topics and texts under discussion). 
b.  Build on others’ talk in conversations by linking their explicit comments to the remarks of others. 
c.  Ask for clarification and further explanation as needed about the topics and texts under discussion. 

SL.2.6 Produce complete sentences when appropriate to task and situation in order to provide requested detail or clarification. 
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L.2.1 Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 
a. Form and use frequently occurring irregular plural nouns (e.g., feet, children, teeth, mice, fish). 
b. Form and use the past tense of frequently occurring irregular verbs (e.g., sat, hid, told). 
c. Produce, expand, and rearrange complete simple and compound sentences (e.g., The boy watched the movie; The little 

boy watched the movie; The action movie was watched by the little boy). 
L.2.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 

a.  Capitalize holidays, product names, and geographic names. 
b.  Use commas in greetings and closings of letters. 
c.  Use an apostrophe to form contractions and frequently occurring possessives. 
d.  Generalize learned spelling patterns when writing words (e.g., cage → badge; boy → boil). 
e.  Consult print and digital resources, including beginning dictionaries, as needed to check and correct spellings. 

L.2.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 2 reading and content, 
choosing flexibly from an array of strategies. 
a. Use sentence-level context as a clue to the meaning of a word or phrase. 
b. Use knowledge of the meaning of individual words to predict the meaning of compound words (e.g., birdhouse, lighthouse, 

housefly; bookshelf, notebook, bookmark). 
L.2.5 Demonstrate understanding of word relationships and nuances in word meanings. 

a.  Identify real-life connections between words and their use (e.g., describe foods that are spicy or juicy). 
b.  Distinguish shades of meaning among closely related verbs (e.g., toss, throw, hurl) and closely related adjectives (e.g., thin,  
     slender, skinny, scrawny). 

L.2.6 Use words and phrases acquired through conversations, reading and being read to, and responding to texts, including using 
adjectives and adverbs to describe (e.g., When other kids are happy that makes me happy). 

Differentiation/Accommodations/Modifications 
 

Special	Education:	Read	and	follow	IEP/504.		Meet	with	CST	case	manager	if	additional	guidance	is	needed.	

For	Gifted:	Encourage	risk	taking	in	crating	their	projects	as	opportunities	to	stretch	skills	during	production.		Actively	assess	to	identify	student	
interests,	learning	preferences	and	the	ability	to	work	independently.	

At	Risk:		Review	specific	accommodations	for	individual	students	in	RTI	folder.		If	accommodations	are	not	working,	schedule	meeting	with	RTI	
case	manager	to	discus	and	refine/update	strategies	or	refer	student	to	RTI	Committee	

ELL:		Meet	with	Mrs.	Olczak	to	discuss	specific	accommodations	based	on	student	progress	and	placement	on	WIDA	testing.	

*Please review appendix for extensive list of strategies for each subgroup. 
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Assessment 

District	Benchmark:	Dictation	and	Fundations	Benchmark		

Formative	Assessment:		Discussion,	Teacher	observation	during	Think	Alouds	and	Choral	and	Echo	Readings,	Teacher	conferences,	story	maps	

Summative	Assessment:		End	of	Chapter	quiz,	end	of	unit	dictations,	DRA,	Fundations	end	of	Unit	Assessment,	

Alternative	Assessment:	PBA	based	on	student	interest,	literacy	center	activities,	Writers’	Workshop	Center	Activities	

Various opportunities during Reading and Writing Workshop individual and small group conferences for formative 
assessment and anecdotal notes	

During Work Period adjust lessons for individual students and small groups of students based on formative and 
summative data (Go back and re-teach for those that did not meet standard on benchmark and plan accordingly 
for those that exceeded benchmark) 
 
 

Core instructional and Supplemental Materials 
 

Leveled Readers 
Classroom Library (Organized by Genre and Level) 
Big Books 
Various Mentor Texts for read alouds and partner reading at varying levels 
Various Non-Fiction Reading sources such as magazine articles such as Time for Kids 
Lucy Calkins Writer’s Workshop Guide 
Guided Reading Groups Material 
DRA Materials 
Hardcover teacher manual per Fundations® Level with explicit day-by-day learning plans • Extensive collection of durable and consumable 
materials to demonstrate and practice concepts  
Student Journals 
Selections from Amistad Commission Literacy Components for Primary Grades 
From the NJ Holocaust Commission on Education Resources: A	Snapshot	of	Hate, Ten	Tips	to	Promote	Non-Violence	
SUPPLEMENTAL MATERIALS Prevention: Wilson Fluency®/Basic, Pre-K Activity Set Early Intervention: Wilson Fluency/Basic, Fundations® 
Progress Monitoring, Craft Writing Non-Fiction by Lucy Calkins, LLI (Leveled Literacy Kits), Fiction and Non-Fiction Reading  
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Interdisciplinary Connections 

 
Connections to science, social studies, mathematics, art and music may be made with individual student's topics of How-To 
Writing. Students will write an individual how to writing piece to teach others how to learn or do something.  Students listen to read alouds that 
are non-fiction (science and social studies based everyday). 
 
SOC.6.1.4.A.CS11  
In an interconnected world, increased collaboration is needed by individuals, groups, and Nations to solve global problems. 
SCI.K-2-ETS1-1  
Ask questions, make observations, and gather information about a situation people want 
to change to define a simple problem that can be solved through the development of a new or improved object or tool. 
SOC.6.1.4.C.CS1  
People make decisions based on their needs, wants, and the availability of resources. 
SCI.K-2-ETS1-2  
Develop a simple sketch, drawing, or physical model to illustrate how the shape of an object helps it function as needed to solve a given problem. 
SCI.K-2-ETS1-3  
Analyze data from tests of two objects designed to solve the same problem to compare the strengths and weaknesses of how each performs. 
SOC.6.1.4.A.15  
Explain how and why it is important that people from diverse cultures collaborate to find solutions to community, state, national, and global 
challenges. 
SOC.6.1.4.A.CS10  
In an interconnected world, it important to consider different cultural perspectives before proposing solutions to local, state, national, and global 
challenges. 
VPA.1.3.2.D.5  
Create works of art that are based on observations of the physical world and that illustrate how art is part of everyday life, using a variety of art 
mediums and art media. 
SOC.6.1.4.D.16  
Describe how stereotyping and prejudice can lead to conflict, using examples from the past and present. 

21st Century Skills (The ones that apply for this unit are in bold) 

1. Creativity & Innovation  
2. Critical Thinking & Problem Solving  
3. Communication & Collaboration  
4. Media Literacy  
5. Information Literacy  
6. Information, Communication & Technology            
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21st	Century	Themes	(The	ones	that	apply	for	this	unit	are	in	bold)	

1. Global Awareness  
2. Financial, Economic, Business and Entrepreneurial Literacy  
3. Civic Literacy  
4. Health Literacy  
5. Environmental Literacy 

 
Career Ready Practices and Career Education & Career Exploration 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP5. Consider the environmental, social and economic impacts of decisions. 
 
9.2.4.A.1 Identify reasons why people work, different types of work, and how work can help a person achieve personal and professional goals.    
9.2.4.A.2 Identify various life roles and civic and work-related activities in the school, home, and community.  
9.2.4.A.3 Investigate both traditional and nontraditional careers and relate information to personal likes and dislikes.  
9.2.4.A.4 Explain why knowledge and skills acquired in the elementary grades lay the foundation for future academic and career success.   
 
Exploration: During this trimester students are able to role-play different careers through pretend play such as being a teacher, 
fireman, or policeman.  Students listen to read alouds that describe aspects of different careers such as Community Helpers A-Z.  
Students take turns having different classroom “jobs” such as line leader, lunch counter, timekeeper, materials distributor, publisher, 
editor, and weatherman for which they have specific duties and must take responsibility. 

Technology 
 
TECH.8.1.2.A.4  
Demonstrate developmentally appropriate navigation skills in virtual environments (i.e. games, museums). 
TECH.8.1.2.A.2  
Create a document using a word processing application. 
TECH.8.1.2.A.1  
Identify the basic features of a digital device and explain its purpose. 
 

Technology Infusion: Students are able to understand and use technology systems  
 

Internet, Web Quests, content-related websites, wireless laptop computers, computer laboratory, classroom computers, and daily interaction with SMART 
Boards, CDs, DVDs, webinars, video streaming, and podcasting, Utilize programs on the IPad. Watch and interact with letter sound videos. 
Observe and engage with SchoolTube videos. Use of books on tape and listening center. Use of Shutterfly, Share Site. Creation and publication of class created 
books. 
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Holocaust Commission Mandate and Amistad Mandate 
 

From the NJ Holocaust Commission on Education Resources: A	Snapshot	of	Hate, Ten	Tips	to	Promote	Non-Violence	

Selections from Amistad Commission Literacy Components for Primary Grades 
Amistad	Web	Based	Curriculum	Resources	http://www.njamistadcurriculum.net/	

New Jersey Commission on Holocaust  Mandate:Universal Design for Learning – Teaching About the Holocaust/Genocide, 
Prejudice & Bullying Using UDL Lesson Title: Acceptance Always!  This lesson provides guidelines that can be used with multiple 
books.  The K-4 Curriculum Guiding Caring Makes a Difference by the NJ Commission on Holocaust Education (See Appendix). 
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Grade 2 
 English Language Arts 
Scope and Sequence 

Quarter I 
Writing      
 
Being a Community of Writers 
1. Discuss, model and practice writing routines/procedures 
2. Provide teacher led, group, and independent writing activities 
3. Establish writing goals 
4. Discuss how printed material can be organized 
5. Provide varied experiences to generate ideas for writing 
6. Model how to edit, revise, and use feedback 
7. Demonstrate how to publish and share writing 
8. Use mentor texts to highlight techniques of good narrative writing 
9. Model how to focus on an event or short sequence of events 
10. Demonstrate and practice using temporal words 
11. Demonstrate and practice using details to describe actions, 

thoughts and feelings 
12. Demonstrate and practice sequencing events 
13. Demonstrate and practice writing with a final thought/statement 
 
Writing Focus: Small Moments/Personal Narrative  
 
Apply the writing process to develop a personal narrative paragraph that 
includes an event or series of events, including details describing 
actions, thoughts and feelings and a concluding statement. Use time 
order words and irregular plural nouns. 

Reading      
 
Being a Community of Readers 
1. Identify and demonstrate effective reading behaviors/habits 
2. Demonstrate book handling skills 
3. Establish guidelines/procedures for small group/independent work 

stations 
4. Recognize that printed material can be organized in various ways 
5. Establish, reflect, revise reading goals 
6. Self-select books on independent reading level 
7. Identify/model good listening techniques 
8. Speak audibly, coherently, and in complete sentences when 

sharing 
9. Develop respect for individual opinions/perspectives 
10. Participate in varied reading experiences 
11. Demonstrate techniques for responding to text orally 
12. Ask and answer questions to clarify comprehension 
13. Demonstrate how to add visual displays to clarify comprehension 
 
Being a Good Reader 
1. Components of fluency: rate, accuracy and expression 
2. Text-to-self connections and predicting strategies 
3. Emphasize using (visual) letter-sound information and pictures 
4. Continued practice of reading high frequency words for automaticity 
5. Emphasize monitoring and self-correct to make sure reading makes 

sense, with attention to context clues 
6. Emphasize reading with purpose and understanding 
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Phonics/Word Study 
1. Read regularly spelled one-syllable words correctly by 

distinguishing long and short vowels 
2. Read high frequency, regular and irregular one and two-syllable 

words containing long and short vowels and common vowel teams 
3. Associate symbols (graphemes) with sounds (phonemes), and 

sounds with symbols for beginning and ending consonant blends 
and clusters (e.g., st, str, sp, spl, sc, scr) 

Reading Literature 
1. Answer questions such as who, what where, when, and how about 

key details in a text 
2. Describe how characters respond to major events and challenges 

in a story 
3. Describe the overall structure of a story 
4. Describe how the beginning of a story introduces the story and the 

ending concludes the action 
5. Write a description of characters, setting, or plot using information 

from illustrations and key words from the text (print or digital) 
6. Identify examples of rhymes and describe how they supply rhythm 

and meaning in a story, poem, or song 
7. Describe differences in story characters’ points of view in complete 

sentences, including using a different voice for each character 
when reading dialogue aloud 

Vocabulary Acquisition and Use/Knowledge of Language 
1. Determine the meaning of the new word formed when a known 

prefix is added to a known word (e.g., happy/unhappy, tell/retell) 
2. Use knowledge of the meaning of individual words to predict the 

meaning of compound words 
3. Use glossaries and beginning dictionaries, print and digital to clarify 

word meaning 
 
 
 
 
 

Reading Informational Text 
1. Ask and answer questions pertaining to who, what, where, when, 

why and how before, during, and after reading to demonstrate 
comprehension of key details 

2. Identify and use text features including captions, bold print, 
subheadings, etc. to locate information in a text 

3. Describe an image and explain how it contributes and clarifies text 
4. Explain how bold print indicates a word is new and important 
5. Explain how subheadings help identify the main topics or sections 

of text 
6. Adhere to guidelines for discussions 
7. Speak audibly and coherently in complete sentences 
8. Recognize and respect others’ perspectives during discussions 
9. Participate in independent and community reading experiences and 

collaborative discussions 
10. Read a variety of informational text at an appropriate level 
11. Use effective listening behaviors 

Grammar and Usage  
1. Use relative pronouns (e.g., who, whose, whom) 
2. Speak and write frequently occurring irregular plural nouns (e.g., 

feet, children) 
3. Capitalize holidays and geographic names 
4. Use commas in greetings and closings of letters 
5. Use an apostrophe to form contractions 

Handwriting 
Manuscript - On-going 
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Unit I  - What’s New in 2nd Grade 

September - December 

Reading Writing Word Work 

Daily 

Read Aloud  
Mini-Lesson using mentor text: 1 
strategy lesson & 1 Comprehension  
Partner Reading/Independent Reading 
using leveled library 
Guided Reading: Lower levels seen 
every day 
Sharing 
 
Throughout this unit, students will be 
introduced to the rituals of Reading 
Workshop.  Students will also listen to 
read alouds from a variety of text (ie. 
Stories, poems, and informational 
texts) 

During this unit teacher will assess 
students using the Literacy Portfolio, 
DRA, and other necessary 
assessments such as PBA’s 

 

 

 

Daily 

Mini Lesson using mentor text 
Teacher Modeling 
Interactive Writing 

Independent Writing 
Author’s Chair 

 
Throughout this unit students will be 
introduced to the rituals and routines of 
Writer’s Workshop.  Students will be 
exposed to a variety of authors and 
discuss specific strategies authors use 
to engage their audience such as 
beginning, middle, and end.  They will 
write interactively with their teacher 
daily. 

During this unit teacher will assess 
students using the Literacy Portfolio 
portion for writing and other necessary 
assessments such as PBA’s 

 

 

 

 

Mini Lesson 

Throughout this unit students will 
review short and long vowel teams and 

consonant clusters.  They will be 
introduced to nouns, irregular plural 
nouns, proper nounds, contractions, 

and using commas when making lists. 
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Week 1 

Anchor Read Aloud: Don’t Let the 
Pigeon Ride the Bus by Mo Willems 

Instructional Focus: 3 Ways to Read a 
Book 

Evidence of Learning: Students will do 
a picture walk using only the pictures 
from their book boxes and then 
progress to reading a book using 
words and pictures. 

Students will learn how to use the 
library and handle materials 
appropriately. 

 

 

 

 

 

 

 

 

 

Week 1 

Anchor Read Aloud: Oh, the Places 
You’ll Go by Dr. Seuss 

Instructional Focus: Brainstorming 
ideas about their personal hopes and 
dreams for 2nd Grade 

Evidence of Learning: Students will 
brainstorm ideas of their hopes and 
dreams for second grade.  Then select 
one to two ideas and write a complete 
sentence for publication. 

Students will learn the routine of 
Writer’s Workshop such as writing 
folders, pencil sharpening, strategies 
when faced with a problem such as 
spelling a word or brainstorming and 
idea, being quiet when music is on, 
and author’s chair. 

 

 

 

 

 

 

Week 1 

Review Short Vowels 
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Week 2 

Anchor Read Aloud: Goldisocks and 
the Three Librarians by Jackie Mims 
Hopkins 
 
Instructional Focus: Picking an 
appropriate book (I PICK) 

Evidence of Learning: Students will be 
able to select books that are 
appropriate for them to read on their 
level. 

Students will continue to develop 
reading routines, appropriate behavior, 
share feedback, and begin discusing 
stamina during independent reading. 

 

 

 

 

 

 

 

 

Week 2 

Anchor Read Aloud: Ralph Tells a 
Story by Abby Hanlon 

Instructional Focus: Planning and 
Problem Solving 

Evidence of Learning: Students will be 
able to use post-its to list ideas of what 
is new in 2nd Grade.   Students will 
begin writing a piece with an opening, 
include 3 details, and a closing.  
Students will work on building writing 
stamina. 

 

 

 

 

 

 

 

 

 

 

Week 2 

Review Nouns 
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Week 3 

Anchor Read Aloud: Knuffle Bunny by 
Mo Willems, Wemberly Worried by 
Kevin Henkes, Owen by Kevin Henkes 
 
Instructional Focus: Check for 
Understanding when reading “Read to 
Self”  and “Read to Someone”. 
 
Evidence of Learning: Students will 
observe a teacher modeling of how 
good readers stop and monitor for 
understanding through a read aloud.  
Then they will practice this strategy on 
their own while buidling reading 
stamina. 

 

 

 

 

 

 

 

 

 

 

Week 3 

Anchor Read Aloud: Tar Beach by 
Faith Ringgold 
 
Instructional Focus: Writing a Personal 
Narrative 
 
Evidence of Learning: Students will 
write a narrative in which they recall 
their favorite place including details, 
thoughts, and feelings, and provide a 
sense of clusure. 

Lucy Calkins: (Craft Lessons) 

Generating ideas for writing, 
elaborating ideas by asking questions. 

 

 

 

 

 

 

 

 

 

Week 3 

Continue Reviewing Nouns 
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Week 4 

Anchor Read Aloud: Enemy Pie by 
Derek Munson, There’s an Ant for 
Anthony by Bernard Most 
 
Instructional Focus: Word Work 
(Grammar and Phonics) 
Looking for small words inside of big 
words, Using text clues and their 
background knowledge to make 
predictions 
 
Evidence of Learning: Students will be 
able to work independently on spelling 
lists, word wheels, grammar and 
phonetic games.  Students will be able 
to decode words using strategies.  
Students will be able to comprehend 
text and make predictions. 

 

Author Study: Vera B. Williams 

Making Personal Connections to Vera 
B. Wiliams 

A Chair for My Mother 

 

 

 

Week 4 

Anchor Read Aloud: Arthur Writes a 
Story by Marc Brown 
 
Instructional Focus: Writing a Personal 
Narrative – Story About Me 
 
Evidence of Learning: Students will 
write a narrative in which they recall 
their favorite place including details, 
thoughts, and feelings, and provide a 
sense of closure.  Students will be 
taken through the editing and 
publishing process as well as 
understanding the writing rubric. Then 
sharing their written piece of work 
using the Author’s Chair. 

Lucy Calkins: (Craft Lessons) 

Understanding good leads to a story. 

 

 

 

 

 

 

Week 4 

Identify Nouns and Write Plural Nouns 
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Week 5 

Anchor Read Aloud: A Bad Case of 
Stripes by David Shannon, Wolf by 
Becky Bloom 
 
Instructional Focus: Author’s Message 
and Elements of Fiction 
 

Evidence of Learning: Students will be 
able to understand the message an 
author is trying to protray in the story.  
Students will be able to understand 
elements of fiction when 
comprehending a story.   

 

Author Study: Vera B. Williams 

Exploring a Character’s Actions, 
Dialogue, and Feelings 

A Chair for My Mother 

 

 

 

 

 

Week 5 

Anchor Read Aloud: Aunt Isabel Tells 
a Good One by Kate Duke 
 
Instructional Focus: 4th Component of 
Daily 5 - Work on Writing from the Café 
Strategies 
 

Evidence of Learning:  Students will 
create stories, respond to picture 
prompts, answer questions, finish 
journal writings. 

 

Lucy Calkins: (Craft Lessons) 

The learner will revise their by additing 
details to their text, create a movie in 
their mind, dialogue, add illustration to 
illustration, what else?  

 

 

 

 

 

 

Week 5 

Irregular Nouns 

Common Nouns 

Proper Nouns 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



	 27	

 

Week 6 

Anchor Read Aloud: Mice Make 
Trouble by Becky Bloom, The Widow’s 
Broom by Chris Van Allsburg, For the 
Love of Autumn by Patricia Polacco 
 
Instructional Focus: Listen to Reading, 
Retelling Strategies, Text to Self 
Connection 
 
Evidence of Learning: Students will be 
able to use iPods to listen to reading.  
Students will be able to make 
predictions and practice retelling 
strategies after hearing a story.  
Students will be able to make text to 
self connections after hearing a story. 

 

Author Study: Vera B. Williams 

Intoduction of Author 

Author’s Message:  Something Special 
for Me 

 

 

 

 

Week 6 

Anchor Read Aloud: Put it on the List 
by Kristen Darbyshire 
 
Instructional Focus: Writing a How to 
piece (Informative/Explanatory Writing) 
 

Evidence of Learning: Students will 
understand all steps during a how to 
writing piece.  Modeling will be done 
using cream cheese and jelly on 
crackers.  Students will then select a 
topic, brainstorm steps taken in order 
to create the topic, and then finish their 
how to writing piece using complete 
sentences and in sequential order. 

 

Lucy Calkins: (Narrative) 

Capture an everyday moment and 
save for later writing. 

Stretch out a small moment. 

Zoom into a small moment to magnify 
details. 

Powerful ending (craft lesson) 

Week 6 

Proper Noun and Capitalization 
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Week 7 

Anchor Read Aloud: A Weekend with 
Wendall by Kevin Henkes, Boogie 
Bones by Elizabeth Loredo, Boo! By 
Robert Munsch 
 
Instructional Focus: Favorite Part, Text 
to Self, Author’s Message 
 

Evidence of Learning: Students will be 
able to identify their favorite part of a 
story and explain why.  Students will 
be able to understand the message 
portrayed by the author.  Students will 
be able to make a text to self 
connection from the story. 

 

Author Study: Vera B. Williams 

Reading partners and discuss “Say 
Something” Strategies 

 

Administer State Benchmark before 
the end of the marking period. 

Week 7 

Anchor Read Aloud: Creepy Carrots by 
Aaron Reynolds 
 
Instructional Focus: Retelling a story in 
written form 
 

Evidence of Learning: Students will be 
able to retell the story in written form 
using a graphic organizer 

 

Lucy Calkins: (Narrative) 

Edit their writing using a checklist. 

Set goals and make plans for writing. 

Create a certain mood for the reader. 

 

 

 

 

Week 7 

Contractions 
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CLINTON-GLEN GARDNER DISTRICT BENCHMARK MAP 

CONTENT AREA: Reading Literature  GRADE: 2 UNIT #: 2 UNIT NAME: Holidays and Happenings 
 

December through March  (approximately 60 days) 
 

# STUDENT LEARNING OBJECTIVES CORRESPONDING 
NJSLS 

1 Describe how characters in a story respond to major events and challenges using key details. RL.2.3 

2 Examine the illustrations, individual word choices or phrases within a story (print or digital) to 
describe character traits, setting or plot. 

RL.2.7 

3 Ask and answer questions pertaining to who, what, when, and where using key details or facts from 
the text. 

RI.2.1 

4 Identify the main topic of a multi-paragraph text as well as the focus of specific paragraphs within 
the text. 

RI.2.2 

5 Describe connections between a series of historical events, scientific ideas or concepts, or 
procedures in a text. 

RI.2.3 

6 Identify and use various text features (e.g., captions), to locate key facts or information and to 
determine the meaning of words and phrases relevant to a grade two topic. RI.2.4; RI.2.5 

7 Identify the main purpose of a text and what the author wants to answer, explain, or describe. RI.2.6 

8 Describe an image (e.g., illustrations and images, graphic) from a text and explain how the image 
contributes and clarifies the text. RI.2.7 

9 Describe and identify connections of how reasons support specific points the author makes in a 
text. RI.2.8 

10 Compare and contrast the most important points presented by two texts on the same topic. RI.2.9 

11 

Associate symbols (graphemes) with sounds (phonemes), and sounds with symbols, for vowel 
digraphs (e.g. ai, ea, ee, ie, oa, oo). 
Associate symbols (graphemes) with sounds (phonemes), and sounds with symbols, for vowel 
diphthongs (e.g. au, ou/ow, oi/oy). 
Associate symbols (graphemes) with sounds (phonemes), and sounds with symbols, for r-
controlled vowels (e.g. ar, er, ir, or, ur). 
Apply vowel pattern pronunciation generalizations to read words with these vowel digraphs, vowel 
diphthongs, and r-controlled vowels. 

RF.2.3.a 

12 Decode regularly spelled two-syllable words with long vowels. RF.2.3.c 

13 Sight-read grade-level texts with decodable and irregularly spelled words at appropriate speed, 
accuracy, and expression. RF.2.3.f 
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14 Read grade-level text with purpose and understanding. RF.2.4.a 

15 Apply decoding skills and use punctuation as cues to read grade-level text with appropriate rate, 
and expression. RF.2.4.b 

16 Use phonics skills in conjunction with context to confirm or self-correct word recognition and 
understanding, rereading as necessary. 

RF.2.4.c 

17 
Apply the writing process to develop an informative/explanatory text including evidence-based facts 
and definitions derived from research and provide a conclusion.  

W.2.2; W.2.8 

18 Work with a group to research a topic and generate ideas for an informational paragraph. W.2.7 

19 
With guidance and support from adults and peers, focus on a topic and strengthen writing as 
needed by self-reflecting, revising and editing and checking and correcting spelling using beginning 
dictionaries and other reference materials. 

W.2.5; L.2.2.e 

20 With guidance and support, produce and publish a writing piece using digital tools (e.g., a wiki). W.2.6 

21 
Develop textual connections and meaning through book discussions and ask questions to clarify 
understanding while maintaining a respectful interchange and balanced participation in a group 
setting. 

SL.2.1.a,b,c 

22 Recount or describe key ideas and details from a text or information presented in any form (e.g., 
read aloud, movie, book on tape). SL.2.2 

23 Ask and answer questions about information presented to clarify comprehension, gain more 
information, or deepen understanding. SL.2.3 

24 Tell a story using coherent sentences, appropriate facts and relevant, descriptive details, speaking 
audibly. SL.2.4; SL.2.6 

25 Use multimedia of stories or poems, adding drawings or visual displays of experiences 
appropriately to clarify ideas, thoughts, and feelings. SL.2.5 

26 Use collective nouns (e.g., team), reflexive pronouns (e.g., myself), adjectives, and adverbs 
appropriately when writing or speaking. 

L.2.1. a, c, e 

27 Compose a friendly letter in which commas are used correctly in a greeting and closing. L.2.2.b 
28 Check the spelling and clarify the meaning of words or phrases using a print or digital dictionary. L.2.2.e; L.2.4.e 
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Code #                                                   New Jersey Student Learning Standards 

RI.2.1 Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a 
text. 

RI.2.3. Describe the connection between a series of historical events, scientific ideas or concepts, or steps in technical procedures in a 
text. 

RI.2.5 Know and use various text features (e.g., captions, bold print, subheadings, glossaries, indexes, electronic menus, icons) to 
locate key facts or information in a text efficiently. 

RI.2.6 Identify the main purpose of a text, including what the author wants to answer, explain, or describe. 
RI.2.8 Describe and identify the logical connections of how reasons support specific points the author makes in a text. 
RI.2.9 Compare and contrast the most important points presented by two texts on the same topic. 
W.2.2 Write informative/explanatory texts in which they introduce a topic, use evidence-based facts and definitions to develop points, 

and provide a conclusion. 
W.2.7 Participate in shared research and writing projects (e.g., read a number of books on a single topic to produce a report; record 

science observations). 
W.2.8 Recall information from experiences or gather information from provided sources to answer a question. 
SL.2.2 Recount or describe key ideas or details from a text read aloud or information presented orally or through other media. 
SL.2.3 Ask and answer questions about what a speaker says in order to clarify comprehension, gather additional information, or 

deepen understanding of a topic or issue. 
SL.2.4 Tell a story or recount an experience with appropriate facts and relevant, descriptive details, speaking audibly in coherent 

sentences. 
SL.2.5 Use multimedia; add drawings or other visual displays to stories or recounts of experiences when appropriate to clarify ideas, 

thoughts, and feelings. 
L.2.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 2 reading and content, 

choosing flexibly from an array of strategies. 
a. Use glossaries and beginning dictionaries, both print and digital, to determine or clarify the meaning of words and phrases. 

RL.2.3 Describe how characters in a story respond to major events and challenges using key details. 
RL.2.7 Use information gained from the illustrations and words in print or digital text to demonstrate understanding of its characters, 

setting, or plot. 
RI.2.2 Identify the main topic of a multiparagraph text as well as the focus of specific paragraphs within the text. 
RI.2.4 Determine the meaning of words and phrases in a text relevant to a grade 2 topic or subject area. 
RI.2.7 Explain how specific illustrations and images (e.g., a diagram showing how a machine works) contribute to and clarify a text. 
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RF.2.3 

Know and apply grade-level phonics and word analysis skills in decoding words. 
a. Know spelling-sound correspondences for additional common vowel teams. 
b. Decode regularly spelled two-syllable words with long vowels. 
c. Recognize and read grade-appropriate irregularly spelled words. 

RF.2.4 
Read with sufficient accuracy and fluency to support comprehension. 
a. Read grade-level text with purpose and understanding. 
b. Read grade-level text orally with accuracy, appropriate rate, and expression. 
c. Use context to confirm or self-correct word recognition and understanding, rereading as necessary. 

W.2.5 With guidance and support from adults and peers, focus on a topic and strengthen writing as needed through self-reflection, 
revising and editing. 

W.2.6 With guidance and support from adults, use a variety of digital tools to produce and publish writing, including in collaboration 
with peers. 

SL.2.1 Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and adults in small 
and larger groups. 
a. Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to others with care, speaking 
one at a time about the topics and texts under discussion). 
b. Build on others’ talk in conversations by linking their comments to the remarks of others. 
c. Ask for clarification and further explanation as needed about the topics and texts under discussion. 

SL.2.6 Produce complete sentences when appropriate to task and situation in order to provide requested detail or clarification. 
L.2.1 Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 

a. Use collective nouns (e.g., group). 
b. Use reflexive pronouns (e.g., myself, ourselves). 
c. Use adjectives and adverbs, and choose between them depending on what is to be modified. 

L.2.2 
 

Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 
b. Use commas in greetings and closings of letters. 
e.    Consult print and digital resources including beginning dictionaries, as needed to check and correct spellings. 

Differentiation/Accommodations/Modifications 
 

Special	Education:	Read	and	follow	IEP/504.		Meet	with	CST	case	manager	if	additional	guidance	is	needed.	

For	Gifted:	Encourage	risk	taking	in	crating	their	projects	as	opportunities	to	stretch	skills	during	production.		Actively	assess	to	identify	student	
interests,	learning	preferences	and	the	ability	to	work	independently.	

At	Risk:		Review	specific	accommodations	for	individual	students	in	RTI	folder.		If	accommodations	are	not	working,	schedule	meeting	with	RTI	
case	manager	to	discus	and	refine/update	strategies	or	refer	student	to	RTI	Committee	

ELL:		Meet	with	Mrs.	Olczak	to	discuss	specific	accommodations	based	on	student	progress	and	placement	on	WIDA	testing.	

*Please review appendix for extensive list of strategies for each subgroup. 
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Assessment 

District	Benchmark:	Dictation	and	Fundations	Benchmark		

Formative	Assessment:		Discussion,	Teacher	observation	during	Think	Alouds	and	Choral	and	Echo	Readings,	Teacher	conferences,	story	maps	

Summative	Assessment:		End	of	Chapter	quiz,	end	of	unit	dictations,	DRA,	Fundations	end	of	Unit	Assessment,	

Alternative	Assessment:	PBA	based	on	student	interest,	literacy	center	activities,	Writers’	Workshop	Center	Activities	

Various opportunities during Reading and Writing Workshop individual and small group conferences for formative 
assessment and anecdotal notes	

During Work Period adjust lessons for individual students and small groups of students based on formative and 
summative data (Go back and re-teach for those that did not meet standard on benchmark and plan accordingly 
for those that exceeded benchmark) 
 
 

Core instructional and Supplemental Materials 
Leveled Readers 
Classroom Library (Organized by Genre and Level) 
Big Books 
Various Mentor Texts for read alouds and partner reading at varying levels 
Various Non-Fiction Reading sources such as magazine articles such as Time for Kids 
Lucy Calkins Writer’s Workshop Guide 
Guided Reading Groups Material 
DRA Materials 
Hardcover teacher manual per Fundations® Level with explicit day-by-day learning plans • Extensive collection of durable and consumable 
materials to demonstrate and practice concepts  
Student Journals 
Selections from Amistad Commission Literacy Components for Primary Grades 
From the NJ Holocaust Commission on Education Resources: A	Snapshot	of	Hate, Ten	Tips	to	Promote	Non-Violence	
SUPPLEMENTAL MATERIALS Prevention: Wilson Fluency®/Basic, Pre-K Activity Set Early Intervention: Wilson Fluency/Basic, Fundations® 
Progress Monitoring, Craft Writing Non-Fiction by Lucy Calkins, LLI (Leveled Literacy Kits), Fiction and Non-Fiction Reading  
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Interdisciplinary Connections 

 
Connections to science, social studies, mathematics, art and music may be made with individual student's topics of How-To 
Writing. Students will write an individual how to writing piece to teach others how to learn or do something.  Students listen to read alouds that 
are non-fiction (science and social studies based everyday). 
 
SOC.6.1.4.A.CS11  
In an interconnected world, increased collaboration is needed by individuals, groups, and Nations to solve global problems. 
SCI.K-2-ETS1-1  
Ask questions, make observations, and gather information about a situation people want 
to change to define a simple problem that can be solved through the development of a new or improved object or tool. 
SOC.6.1.4.C.CS1  
People make decisions based on their needs, wants, and the availability of resources. 
SCI.K-2-ETS1-2  
Develop a simple sketch, drawing, or physical model to illustrate how the shape of an object helps it function as needed to solve a given problem. 
SCI.K-2-ETS1-3  
Analyze data from tests of two objects designed to solve the same problem to compare the strengths and weaknesses of how each performs. 
SOC.6.1.4.A.15  
Explain how and why it is important that people from diverse cultures collaborate to find solutions to community, state, national, and global 
challenges. 
SOC.6.1.4.A.CS10  
In an interconnected world, it important to consider different cultural perspectives before proposing solutions to local, state, national, and global 
challenges. 
VPA.1.3.2.D.5  
Create works of art that are based on observations of the physical world and that illustrate how art is part of everyday life, using a variety of art 
mediums and art media. 
SOC.6.1.4.D.16  
Describe how stereotyping and prejudice can lead to conflict, using examples from the past and present. 
 
 

21st	Century	Skills	(The	ones	that	apply	for	this	unit	are	in	bold)	

1. Creativity & Innovation  
2. Critical Thinking & Problem Solving  
3. Communication & Collaboration  
4. Media Literacy  
5. Information Literacy  
6. Information, Communication & Technology            
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21st	Century	Themes	(The	ones	that	apply	for	this	unit	are	in	bold)	

1. Global Awareness  
2. Financial, Economic, Business and Entrepreneurial Literacy  
3. Civic Literacy  
4. Health Literacy  
5. Environmental Literacy 

Career Ready Practices and Career Education & Career Exploration 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP5. Consider the environmental, social and economic impacts of decisions. 
 
9.2.4.A.1 Identify reasons why people work, different types of work, and how work can help a person achieve personal and professional goals.    
9.2.4.A.2 Identify various life roles and civic and work-related activities in the school, home, and community.  
9.2.4.A.3 Investigate both traditional and nontraditional careers and relate information to personal likes and dislikes.  
9.2.4.A.4 Explain why knowledge and skills acquired in the elementary grades lay the foundation for future academic and career success.   
 
Exploration: During this trimester students are able to role-play different careers through pretend play such as being a teacher, 
fireman, or policeman.  Students listen to read alouds that describe aspects of different careers such as Community Helpers A-Z.  
Students take turns having different classroom “jobs” such as line leader, lunch counter, timekeeper, materials distributor, publisher, 
editor, and weatherman for which they have specific duties and must take responsibility. 

Technology 
 
TECH.8.1.2.A.4  
Demonstrate developmentally appropriate navigation skills in virtual environments (i.e. games, museums). 
TECH.8.1.2.A.2  
Create a document using a word processing application. 
TECH.8.1.2.A.1  
Identify the basic features of a digital device and explain its purpose. 
 
 

Technology Infusion: Students are able to understand and use technology systems  
 

Internet, Web Quests, content-related websites, wireless laptop computers, computer laboratory, classroom computers, and daily interaction with SMART 
Boards, CDs, DVDs, webinars, video streaming, and podcasting, Utilize programs on the IPad. Watch and interact with letter sound videos. 
Observe and engage with SchoolTube videos. Use of books on tape and listening center. Use of Shutterfly, Share Site. Creation and publication of class created 
books. 
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Holocaust Commission Mandate and Amistad Mandate 
 

From the NJ Holocaust Commission on Education Resources: A	Snapshot	of	Hate, Ten	Tips	to	Promote	Non-Violence	

Selections from Amistad Commission Literacy Components for Primary Grades 
Amistad	Web	Based	Curriculum	Resources	http://www.njamistadcurriculum.net/	

New Jersey Commission on Holocaust  Mandate:Universal Design for Learning – Teaching About the Holocaust/Genocide, 
Prejudice & Bullying Using UDL Lesson Title: Acceptance Always!  This lesson provides guidelines that can be used with multiple 
books.  The K-4 Curriculum Guiding Caring Makes a Difference by the NJ Commission on Holocaust Education (See Appendix). 
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Unit 2 – Holidays and Happenings 

December through March 

Reading Writing Word Work 

Daily 

Read Aloud  
Mini-Lesson using mentor text: 1 
strategy lesson & 1 Comprehension  
Partner Reading/Independent Reading 
using leveled library 
Guided Reading: Lower levels seen 
every day 
Sharing 
 
Throughout this unit, students will be 
introduced to numerous 
comprehension strategies from a 
variety of text (ie. Stories, poems, and 
informational texts)   

 

 

 

 

 

 

 

Daily 

Mini Lesson using mentor text 
Teacher Modeling 
Interactive Writing 

Independent Writing 
Author’s Chair 

 
Throughout this unit students will be 
introduced to numerous craft lessons 
to improve their writing technique.  
They will continue to be exposed to 
numerous authors and understand 
how they write to entertain their 
audience.  Students will write daily in 
the classroom. 
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Week 1 

Anchor Read Aloud: Twas the Night 
Before Thanksgiving by Dav Pilkey 

Instructional Focus: Cause and Effect 

Evidence of Learning: Students will be 
able to understand the cause and 
effect relationship that happens in this 
story and record their answers during 
Reading Workshop  

 

Week 2 

Anchor Read Aloud: Thanksgiving at 
the Tappletons by Eileen Spinelli 

Instructional Focus: Character Traits, 
Author’s Message, Prediction, Cause 
and Effect, Summarizing, Text to Self 

Evidence of Learning: The students will 
be able to use the following text to 
support a multiple of comprehension 
skills throughout the week 

 

 

 

Week 1 

Anchor Read Aloud: Twas the Night 
Before Thanksgiving by Dav Pilkey 

Instructional Focus: Friendly Letter -  
Persuasive  

Evidence of Learning: Students will 
write to their family a persuasive letter 
stating why they should not eat turkey 
for Thanksgiving. 

 

 

Week 2 

Anchor Read Aloud: Duck for 
President by Doreen Cronin 

Instructional Focus: Friendly Letter 

Evidence of Learning: Student will 
write to the President of the United 
States asking him questions.  They will 
go through all of the stages of the 
writing process and include a heading, 
greeting, body, closing, and a 
signature. 

 

Week 1 

Contractions 

 
 

 

 

 

 

 

Week 2 

Common and Proper Nouns 

Singular and Plural Nouns 

 

 

 

 

 

 

 



	 39	

Week 3 

Anchor Read Aloud: A Turkey for 
Thanksgiving by Eve Bunting 

Instructional Focus: Retelling, 
Restating the Questions 

Evidence of Learning:  Students will be 
able to retell the story orally and in 
written form.  They will learn how to 
restate the question before responding 
to the text. 

 

 

 

 

 

 

 

 

 

 

 

 

Week 3 

Anchor Read Aloud: The Wild 
Christmas Reindeer by Jan Brett, Aunt 
Isabel Tells a Good One by Kate Duke 

Instructional Focus: Craft Lessons: 
Time Order Words 

Evidence of Learning: Students will 
learn and then be able to implement 
time order words throughout their 
writing. 

 

 

 

 

 

 

 

 

 

 

Week 3 

ABC order 

Digraphs 
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Week 4 

Anchor Read Aloud: Dr. DeSoto by 
William Steig 

Instructional Focus: Making an 
Inference, Asking questions when 
Reading 

Evidence of Learning: Students will be 
able to draw a conclusion from 
evidence stated in the text.  They will 
also be able to ask questions as they 
read to help aide with comprehension. 

Author Study: Vera B. Williams 

Recreating a Vera B. Williams story 

Lucky Song 

Determine the Author’s Message 

Chart characteristics to support 
summarizing 

 

 

 

 

 

 

Week 4 

Anchor Read Aloud: Where the 
Sidewalk Ends by Shel Silverstein, The 
New Kid on the Block by Jack 
Prelutsky, The Pizza the Size of the 
Sun by Jack Prelutsky 

Instructional Focus: Writing Similes 

Evidence of Learning: Students will be 
able to create a snow simile by 
focusing on attibute such as color, 
temperature, and texture of snow. 

 

 

 

 

 

 

 

 

 

 

Week 4 

Vowel Sounds /oy/ and /oi/ 

Long O - oa and ow 

Diphthongs 

/ow/ - spelled ow and ou 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



	 41	

 

Week 5 

Anchor Read Aloud: The Gingerbread 
Man (Find 6 versions), Heat Wave by 
Helen Ketteman , Christmas Blizzard 
by Helen Ketteman 

Instructional Focus: Text to Text 

Evidence of Learning: Students will be 
able to compare texts and make 
connections between both using Venn 
Diagrams and other graphic organizers 

 

Author Study: Vera B. Williams 

Creating an Attibute Chart 

Lucky Song 

“More, More, More”, Said the Baby  

 

 

 

 

 

Week 5 

Anchor Read Aloud: The Amazing 
Christmas Extravaganza by David 
Shannon 

Instructional Focus: Craft Lessons: 
Adding details 

Evidence of Learning: Students will 
learn and be able to add more details 
to their sentences using descriptive 
language such as adjectives and 
adverbs.   

 

Lucy Calkins:  (Opinion) 

Understand the difference between 
fact and opinion. 

Write letters to fellow classmates 
sharing an opinion of a character. 

 

 

 

 

 

Week 5 

Verbs 

Adjectives 
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Week 6 

Anchor Read Aloud: The Biggest Best 
Snowman Ever by Stephen Kroll, The 
Fattest, Tallest, Biggest Snowman 
Ever by Bettina Ling 

Instructional Focus: Predict and Make 
Inferences 

Evidence of Learning: Students will 
use text to make predictions and then 
make inferences. 

 

Author Study: Vera B. Williams 

Identify words and meanings to 
support understanding of a story and 
form opinion about text. 

 

 

 

 

 

 

 

 

Week 6 

Anchor Read Aloud: The Paperbag 
Princess by Robert Munsch,  and 
Alexander and the Terrible, Horrible, 
No Good, Very Bad Day by Judith 
Voirst 

Instructional Focus: Writing an Opinion 
Piece 

Evidence of Learning: Students will be 
able to listen to the story and then 
create an opinion about the book that 
includes specific details to support their 
writing. 

 

Lucy Calkins (Opinion) 

Understanding character traits by 
describing pictures and traits of 
characters within the story. 

 

 

 

 

 

Week 6 

Digraphs 

/au/  and /aw/ 

Verb Tense 
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Week 7 

Anchor Read Aloud: The Mitten by Jan 
Brett, The Hat by Jan Brett 

Instructional Focus: Text-to-Text 
Connections, Retell a Story using a 
prop 

Evidence of Learning: Students will be 
retell The Mitten using a mitten prop.  
Students will make text-to-text 
connections between two stories. 

 

Author Study: Vera B. Williams 

Studying Character Traits in a story 

A Chair for My Mother 

Something Special for Me 

 

Administer State Benchmark 2 and all 
PBA’s before the end of the marking 
period. 

 

 

 

Week 7 

Anchor Read Aloud: The Paperbag 
Princess by Robert Munsch 

Instructional Focus: Writing an Opinion 
Piece 

Evidence of Learning: Students will be 
able to listen to the story and then 
create an opinion about the book that 
includes specific details to support their 
writing. 

 

Lucy Calkins (Opinion 

Create an opinion statement pertaining 
to introduction about a book. 

Include specific details  that support 
that opinion 

 

 

 

 

Week 7 

Adjectives 
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CLINTON-GLEN GARDNER DISTRICT BENCHMARK MAP 

CONTENT AREA: English Language Arts GRADE: 2 UNIT #: 3 UNIT NAME: Spring has Sprung!  
Animals, Actors, and Adventures! 

March through June (approximately 60 Days) 

# STUDENT LEARNING OBJECTIVES CORRESPONDING 
NJSLS 

1 Describe key details of a read text by asking questions such as who, what, where, when, why, and 
how. 

RL.2.1 

2 
Recount stories, including fables and folktales from diverse cultures, and determine their 
central message/theme, lesson, or moral. 
 

RL.2.2 

3 Describe how characters respond to major story events and challenges using key details. RL.2.3 

4 Describe the feeling and tone words and phrases (e.g., regular beats, alliterations, rhymes, 
repeated lines) supply rhythm and meaning in a story, poem, or song. 

RL.2.4 

5 Describe the structure of a story including a description of the introduction and closing action 
identifying how each successive part builds on earlier sections. RL.2.5 

6 Read with expression, a change in voice tone and demeanor to acknowledge differences in 
characters’ points of view. RL.2.6 

7 Use print or digital text and illustrations to develop understanding of characters, setting, or plot. RL.2.7 

8 Outline the similarities and differences between two versions of the same story (e.g., Cinderella 
stories) written from the perspective of two different cultures or authors. 

RL.2.9 

9 Determine the meaning of words and phrases in a text using text features and context clues. 
RI.2.4 
 

10 

Associate symbols (graphemes) with sounds (phonemes), and sounds with symbols, for vowel 
diphthongs (e.g. au, ou/ow, oi/oy). 
Associate symbols (graphemes) with sounds (phonemes), and sounds with symbols, for (e.g. ar, 
er, ir, or, ur). 
Apply vowel pattern pronunciation generalizations to read words with these vowel diphthongs and 
r-controlled vowels. 

RF.2.3.a 

11 Decode words with common prefixes (e.g., un-, dis-, re-, pre-, mis) and common suffixes (e.g., -
ful, -less, er) 

RF.2.3.d 
 

12 Identify common irregularly spelled words (e.g., bread, love, would, could, their, there, none, both). RF.2.3.e 
13 Read grade-appropriate irregularly spelled words. RF.2.3.f 
14 Read grade-level text with purpose and understanding. RF.2.4.a 

15 Read grade-level text orally with accuracy, appropriate rate, and expression on successive 
readings. RF.2.4.b 
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16 Use decoding skills in conjunction with context to confirm or self-correct word recognition and 
understanding, rereading as necessary. RF.2.4.c 

17 Write text focused on a clearly stated opinion on a topic or book including reasons supporting the 
opinion, linking words to connect ideas, and a concluding statement. W.2.1 

18 
Apply the writing process to develop a narrative paragraph that includes an event or series of 
events, including details describing actions, thoughts and feelings and a concluding statement. Use 
time order words, irregular plural nouns, and past tense irregular verbs.  

W.2.3; L.2.1.b,d 

19 With guidance and support from adults and peers, focus on a topic and strengthen writing as 
needed by self-reflecting, revising and editing simple and compound sentences. 

W.2.5; L.2.1.f 

20 With guidance and support, work with a group to produce and publish a writing piece using digital 
tools (e.g., laptops). 

W.2.6 

21 Take turns responding to grade two topics and texts in small (or larger) group discussions, and 
when appropriate respond to comments provided by peers and build on comments provided. SL.2.1.a,b 

22 Ask for additional information as needed from peers when discussing a read text. SL.2.1.c 
23 Recount or describe key story details or facts of a text shared orally or through other media. SL.2.2 

24 Ask and answer questions about information presented to clarify comprehension, gain more 
information, or deepen understanding. SL.2.3 

25 Speak in complete sentences when appropriate to task and situation in order to provide information 
to others. 

SL.2.6 

26 Use collective nouns (e.g., family), reflexive pronouns (e.g., yourself), adjectives, and adverbs 
appropriately when speaking and writing. 

L.2.1.a,c,e 

27 Capitalize holidays, product names, and geographic names. L.2.2.a 
28 Use an apostrophe to form contractions and common possessives.  L.2.2.c 

29 Apply the knowledge of common root words to understand the meaning of unknown words with the 
same root. 

L.2.4.c 
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Code #                                                   New Jersey Student Learning Standards 

RL.2.2 Recount stories, including fables and folktales from diverse cultures, and determine their central message/theme, 
lesson, or moral. 

RL.2.9 Compare and contrast two or more versions of the same story (e.g., Cinderella stories) by different authors or from different 
cultures. 

RF.2.3 Know and apply grade-level phonics and word analysis skills in decoding words. 
a. Know spelling-sound correspondences for additional common vowel teams. 
b. Decode words with common prefixes and suffixes. 
c. Identify words with inconsistent but common spelling-sound correspondences. 
d. Recognize and read grade-appropriate irregularly spelled words. 

W.2.1 Write opinion pieces in which they introduce the topic or book they are writing about, state an opinion, supply reasons that 
support the opinion, use linking words (e.g., because, and, also) to connect opinion and reasons, and provide a conclusion. 

L.2.1 Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 
a.    Use collective nouns (e.g., group). 
b.    Form and use frequently occurring irregular plural nouns (e.g., feet, children, teeth, mice, fish). 
c.    Use reflexive pronouns (e.g., myself, ourselves). 
d.    Form and use the past tense of frequently occurring irregular verbs (e.g., sat, hid, told). 
e.    Use adjectives and adverbs, and choose between them depending on what is to be modified. 
f.    Produce, expand, and rearrange complete simple and compound sentences (e.g., The boy watched the movie; The little  
      boy watched the movie; The action movie was watched by the little boy). 

L.2.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 2 reading and content, 
choosing flexibly from an array of strategies. 
a. Use a known root word as a clue to the meaning of an unknown word with the same root (e.g., addition, additional). 

RL.2.1 Ask and answer such questions as who, what, where, when, why and how to demonstrate understanding of key details in a 
text. 

RL.2.3 Describe how characters in a story respond to major events and challenges using key details. 
RL.2.4 Describe how words and phrases (e.g., regular beats, alliteration, rhymes, repeated lines) supply rhythm and meaning in a 

story, poem, or song. 
RL.2.5 Describe the overall structure of a story, including describing how the beginning introduces the story and the ending concludes 

the action identifying how each successive part builds on earlier sections. 
RL.2.6 Acknowledge differences in the points of view of characters, including by speaking in a different voice for each character when 

reading dialog aloud. 
RL.2.7 Use information gained from the illustrations and words in a print or digital text to demonstrate understanding of its characters, 

setting, or plot. 
RI.2.4. Determine the meaning of words and phrases in a text relevant to a grade 2 topic or subject area. 
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RF.2.4 Read with sufficient accuracy and fluency to support comprehension. 
a.   Read grade-level text with purpose and understanding. 
b.   Read grade-level text orally with accuracy, appropriate rate, and expression. 
c.   Use context to confirm or self-correct word recognition and understanding, rereading as necessary. 

W.2.3 Write narratives in which they recount a well-elaborated event or short sequence of events, include details to describe actions, 
thoughts, and feelings, use temporal words to signal event order, and provide a sense of closure. 

W.2.5 With guidance and support from adults and peers, focus on a topic and strengthen writing as needed through self-reflection, 
revising and editing. 

W.2.6 With guidance and support from adults, use a variety of digital tools to produce and publish writing, including in collaboration 
with peers. 

SL.2.1 Participate in collaborative conversations with diverse partners about grade 2 topics and texts with peers and adults in small 
and larger groups. 
a.    Follow agreed-upon norms for discussions (e.g., gaining the floor in respectful ways, listening to others with care, speaking  
       one at a time about the topics and texts under discussion). 
b.    Build on others’ talk in conversations by linking their explicit comments to the remarks of others. 
c.    Ask for clarification and further explanation as needed about the topics and texts under discussion. 

SL.2.2 Recount or describe key ideas or details from a text read aloud or information presented orally or through other media. 
SL.2.3 
 

Ask and answer questions about what a speaker says in order to clarify comprehension, gather additional information, or 
deepen understanding of a topic or issue. 

SL.2.6 Produce complete sentences when appropriate to task and situation in order to provide requested detail or clarification. 
L.2.2 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing. 

a. Capitalize holidays, product names, and geographic names. 
c.    Use an apostrophe to form contractions and frequently occurring possessives. 

Differentiation/Accommodations/Modifications 
 

Special	Education:	Read	and	follow	IEP/504.		Meet	with	CST	case	manager	if	additional	guidance	is	needed.	

For	Gifted:	Encourage	risk	taking	in	crating	their	projects	as	opportunities	to	stretch	skills	during	production.		Actively	assess	to	identify	student	
interests,	learning	preferences	and	the	ability	to	work	independently.	

At	Risk:		Review	specific	accommodations	for	individual	students	in	RTI	folder.		If	accommodations	are	not	working,	schedule	meeting	with	RTI	
case	manager	to	discus	and	refine/update	strategies	or	refer	student	to	RTI	Committee	

ELL:		Meet	with	Mrs.	Olczak	to	discuss	specific	accommodations	based	on	student	progress	and	placement	on	WIDA	testing.	

*Please review appendix for extensive list of strategies for each subgroup. 
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Assessment 

District	Benchmark:	Dictation	and	Fundations	Benchmark		

Formative	Assessment:		Discussion,	Teacher	observation	during	Think	Alouds	and	Choral	and	Echo	Readings,	Teacher	conferences,	story	maps	

Summative	Assessment:		End	of	Chapter	quiz,	end	of	unit	dictations,	DRA,	Fundations	end	of	Unit	Assessment,	

Alternative	Assessment:	PBA	based	on	student	interest,	literacy	center	activities,	Writers’	Workshop	Center	Activities	

Various opportunities during Reading and Writing Workshop individual and small group conferences for formative 
assessment and anecdotal notes	

During Work Period adjust lessons for individual students and small groups of students based on formative and 
summative data (Go back and re-teach for those that did not meet standard on benchmark and plan accordingly 
for those that exceeded benchmark) 
 
 

Core instructional and Supplemental Materials 
Leveled Readers 
Classroom Library (Organized by Genre and Level) 
Big Books 
Various Mentor Texts for read alouds and partner reading at varying levels 
Various Non-Fiction Reading sources such as magazine articles such as Time for Kids 
Lucy Calkins Writer’s Workshop Guide 
Guided Reading Groups Material 
DRA Materials 
Hardcover teacher manual per Fundations® Level with explicit day-by-day learning plans • Extensive collection of durable and consumable 
materials to demonstrate and practice concepts  
Student Journals 
Selections from Amistad Commission Literacy Components for Primary Grades 
From the NJ Holocaust Commission on Education Resources: A	Snapshot	of	Hate, Ten	Tips	to	Promote	Non-Violence	
SUPPLEMENTAL MATERIALS Prevention: Wilson Fluency®/Basic, Pre-K Activity Set Early Intervention: Wilson Fluency/Basic, Fundations® 
Progress Monitoring, Craft Writing Non-Fiction by Lucy Calkins, LLI (Leveled Literacy Kits), Fiction and Non-Fiction Reading  
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Interdisciplinary Connections 

 
Connections to science, social studies, mathematics, art and music may be made with individual student's topics of How-To 
Writing. Students will write an individual how to writing piece to teach others how to learn or do something.  Students listen to read alouds that 
are non-fiction (science and social studies based everyday). 
 
SOC.6.1.4.A.CS11  
In an interconnected world, increased collaboration is needed by individuals, groups, and Nations to solve global problems. 
SCI.K-2-ETS1-1  
Ask questions, make observations, and gather information about a situation people want 
to change to define a simple problem that can be solved through the development of a new or improved object or tool. 
SOC.6.1.4.C.CS1  
People make decisions based on their needs, wants, and the availability of resources. 
SCI.K-2-ETS1-2  
Develop a simple sketch, drawing, or physical model to illustrate how the shape of an object helps it function as needed to solve a given problem. 
SCI.K-2-ETS1-3  
Analyze data from tests of two objects designed to solve the same problem to compare the strengths and weaknesses of how each performs. 
SOC.6.1.4.A.15  
Explain how and why it is important that people from diverse cultures collaborate to find solutions to community, state, national, and global 
challenges. 
SOC.6.1.4.A.CS10  
In an interconnected world, it important to consider different cultural perspectives before proposing solutions to local, state, national, and global 
challenges. 
VPA.1.3.2.D.5  
Create works of art that are based on observations of the physical world and that illustrate how art is part of everyday life, using a variety of art 
mediums and art media. 
SOC.6.1.4.D.16  
Describe how stereotyping and prejudice can lead to conflict, using examples from the past and present. 

	

21st	Century	Skills	(The	ones	that	apply	for	this	unit	are	in	bold)	

1. Creativity & Innovation  
2. Critical Thinking & Problem Solving  
3. Communication & Collaboration  
4. Media Literacy  
5. Information Literacy  
6. Information, Communication & Technology           
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21st	Century	Themes	(The	ones	that	apply	for	this	unit	are	in	bold)	

6. Global Awareness  
7. Financial, Economic, Business and Entrepreneurial Literacy  
8. Civic Literacy  
9. Health Literacy  
10. Environmental Literacy  
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Unit 3  -  Spring Has Sprung 

March to June 

 

Reading Writing  Word Work 

Daily 

Read Aloud  
Mini-Lesson using mentor text: 1 
strategy lesson & 1 Comprehension  
Partner Reading/Independent Reading 
using leveled library 
Guided Reading: Lower levels seen 
every day 
Sharing 
 
Throughout this unit, students will be 
introduced and review numerous 
comprehension strategies from a 
variety of texts (ie. Stories, poems, and 
informational texts)   

 

 

 

 

 

 

Daily 

Mini Lesson using mentor text 
Teacher Modeling 
Interactive Writing 

Independent Writing 
Author’s Chair 

 
Throughout this unit students will be 
introduced to numerous craft lessons 
to improve their writing technique.  
They will create fictional narratives and 
forms of poetry.  They will continue to 
be exposed to numerous authors and 
understand how they write to entertain 
their audience.  Students will write 
daily in the classroom. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



	 52	

Week 1 

Anchor Read Aloud: The Umbrella by 
Jan Brett, Honey, Honey Lion by Jan 
Brett, The Three Snow Bears by Jan 
Brett, Hedgie’s Surprise by Jan Brett 

Instructional Focus: Text-to-Text, Text-
to-Self, Text-to-World 

Evidence of Learning: Students will be 
able to make connetions using graphic 
organizers 

 

Author Study: Vera B. Williams 

Making Text-to-Self Connections 

Writing a Text-to-Self Connections 

Any book from Vera B. Williams 

 

 

 

 

 

 

Week 1 

Anchor Read Aloud: Love You Forever 
by Robert Munsch 

Instructional Focus: Poetry 

Evidence of Learning: Students will be 
able to write a poem about love.  Love 
is… 

 

Lucy Calkins (Poetry) 

 

 

 

 

 

 

 

 

 

 

 

Week 1 

Adjectives 

Nouns 
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Week 2 

Anchor Read Aloud: Somebody Loves 
You, Mr. Hatch by Eileen Spinelli 

Instructional Focus: Cause and Effect 

Evidence of Learning: Students will 
use the text to understand cause and 
effect relationships.   

100th Day Activities 

 

 

Week 3 

Anchor Read Aloud: A Picture Book of 
Harriet Tubman, Any Dr. Seuss Book 
(Read Across America) 

Instructional Focus: Fact and Opinion, 
Informational Text (Headings, Pictures) 

Evidence of Learning: Students will be 
introduced to fact and opinion and 
review the features of informational 
text such as headings and pictures. 

 

 

Week 2 

Anchor Read Aloud: Here in Space by 
David Milgrim, The Three Little Aliens 
and the Big Bad Robot by Margaret 
McNamara 

Instructional Focus: Fictional Narrative 

Evidence of Learning: Students will be 
able to write a fictional narrative about 
a space adventure 

Lucy Calkins (Poetry) 

Week 3 

Anchor Read Aloud: Here in Space by 
David Milgrim, The Three Little Aliens 
and the Big Bad Robot by Margaret 
McNamara 

Instructional Focus: Fictional Narrative 

Evidence of Learning: Students will be 
able to write a fictional narrative about 
a space adventure.  Students will use 
the writing process to publish their 
story.                                                  

Lucy Calkins (Poetry) 

 

Week 2 

Synonyms 

Past and Present Tense Verbs 

 

 

 

 

 

 

Week 3 

Statements and Questions 

Irregular Verbs 

 

 

 

 

 

 

 



	 54	

Week 4 

Anchor Read Aloud: A Leprechaun’s 
St. Patrick’s Day by Sarah Kirwan 
Blazek, Clever Tom and the 
Leprechaun by Linda Shute 

Instructional Focus: Retelling 

Evidence of Learning: Students will 
create a leprechaun and then use a 
small rope to help retell the story.  The 
rope correlates with the stories read. 

 

 

Author Study: Vera B. Williams 

Making Text-to-Text Connections 

Any book from Vera B. Williams 

 

 

 

 

 

 

Week 4 

Anchor Read Aloud: Jamie O’Rourke 
and the Big Potato by Tomie DePaola 

Instructional Focus: Limericks 

Evidence of Learning: Students will be 
able to write a limerick about being 
lucky.  Lucky is… 

 

Lucy Calkins (Poetry) 

 

 

 

 

 

 

 

 

 

 

 

Week 4 

Naming and Telling Parts of Sentences  

Suffixes 

Consonant Digraphs 

Punctuati 

 

Week 5 

/ur/ spelled ir, ur, er, ear 
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Week 5 

Anchor Read Aloud: The Relatives 
Came by Cynthia Rylant 

Instructional Focus: Retelling using a 
Story Map 

Evidence of Learning: Students will be 
able to retell a story using a story map 

 

Author Study: Vera B. Williams 

Looking at the Rosa Trilogy 

A Chair for My Mother 

Something Special for Me 

Music, Music for Everyone 

Week 6 

Anchor Read Aloud: Too Many 
Tamales by Gary Soto 

Instructional Focus: Background 
Knowledge (Schema) 

Evidence of Learning: Students review 
that building background knowledge 
before a story is shema.  They will also 
review retelling and story mapping. 

Week 5 

Anchor Read Aloud: The Relatives 
Came by Cynthia Rylant 

Instructional Focus: Informative 
Brochure 

Evidence of Learning: Students will 
create a hotel brochure informing 
readers of activities and amenities 
found in a fictional hotel 

Week 6 

Anchor Read Aloud: Too Many 
Tamales by Gary Soto 

Instructional Focus: Personal/Fictional 
Narrative 

Evidence of Learning: Students may 
choose to write a persoanl narrative or 
a fictional narrative about a family 
memory around a holida 

Week 7 

Anchor Read Aloud: Shoes from 
Grandpa by Mem Fox 

Instructional Focus: Making a list 

Evidence of Learning: Students will 

Week 6 

Synonyms 

Antonyms 

 

Week 7 

Plural Possessives 

Using an apostrophe for plural 
possessives 

Singular and Plural Nouns 
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Week 7 

Anchor Read Aloud: Shoes from 
Grandpa by Mem Fox 

Instructional Focus:  Text-to-Self, retell, 
summarize 

Evidence of Learning: Students should 
be able to make text to self 
connections, retell the story and 
summarize the story. 

 

Administer State Benchmark 3 and all 
PBA’s before the end of the marking 
period. 

create a list of items using commas. 
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Additional UNIT 3 Animals, Actors, and Adventures 

March - June 

Reading Writing  Word Work 

Daily 

Read Aloud  
Mini-Lesson using mentor text: 1 
strategy lesson & 1 Comprehension  
Partner Reading/Independent Reading 
using leveled library 
Guided Reading: Lower levels seen 
every day 
Sharing 
 
Throughout this unit, students will be 
introduced and review numerous 
comprehension strategies from a 
variety of texts (ie. Stories, poems, and 
informational texts)   

 

 

 

 

 

 

Daily 

Mini Lesson using mentor text 
Teacher Modeling 
Interactive Writing 

Independent Writing 
Author’s Chair 

 
Throughout this unit students will be 
introduced to numerous craft lessons 
to improve their writing technique.  
They will create a factual report on the 
animal of their choice.  They will 
continue to be exposed to numerous 
authors and understand how they write 
to entertain their audience.  Students 
will write daily in the classroom. 
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Week 1 

Anchor Read Aloud: The Lotus Seed, 
by Sherry Garland, Oliver Button is a 
Sissy by Tomie DePaola, Humble Pie 
by Jennifer Donnelly 

Instructional Focus: Author’s Message 
and Character Traits 

Evidence of Learning: Students will be 
able to identify character traits and 
understand the message of the author. 

 

Week 2 

Anchor Read Aloud: These Hands by 
Margaret Mason, A Wizard from the 
Start by Don Brown, Clever Jack 
Takes the Cake by Candice Fleming 

Instructional Focus: Sequence of 
Events, Character Traits, Author’s 
Lesson 

Evidence of Learning:  Students will be 
able to list the sequence of events and 
describe the character traits of the 
main character.  They will understand 
that the author is trying to use text to 
teach a lesson. 

Week 1 

Anchor Read Aloud: The Great Kapok 
Tree by Lynne Cherry 

Instructional Focus: Writing Research 
Reports 

Evidence of Learning: Students will be 
able pre-plan for their animal research 
report 

 

Week 2 

Anchor Read Aloud: How to Hide a 
Meadow Frog by Ruth Heller, Frogs by 
Golden Books, All About Frogs by Jim 
Arnosky 

Instructional Focus: Writing Research 
Reports 

Evidence of Learning: Students will be 
able pre-plan for their animal research 
report 

Week 3 

Anchor Read Aloud: Library Lil by 
Steven Kellogg 

Instructional Focus: Writing a Tall Tale 

Week 1 

Suffixes – er and –est 

Prefixes  dis, over and pre 

Present Tense Action Verbs 

 

Week 2 

Irregular Verbs 

Week 3 

Abbreviations 

Contractions 

Digraphs 

 

 

 

 

 

 

 

Week 4 
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Week 3 

Anchor Read Aloud: Library Lil by 
Steven Kellogg 

Instructional Focus: Character Traits 
and Tall Tales 

Evidence of Learning:  Students will 
understand what is involved in a tall 
tale.  They will use character traits to 
understand folk tales 

 

Author Study: Vera B. Williams 

Planning 

Books by Vera B. Williams 

 

 

 

 

 

 

 

 

Evidence of Learning:  Students will be 
able to write a tall tale using creatie 
writing strategies 

 

Week 4 

Anchor Read Aloud: Postcard from 
Pluto by Loreen Leedy 

Instructional Focus: Informational Text 

Evidence of Learning:  Students will be 
able to use the text to write a factual 
report on the planets 

 

 

 

 

 

 

 

 

 

 

Compound Words 
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Week 4 

Anchor Read Aloud: Postcard from 
Pluto by Loreen Leedy 

Instructional Focus: Informational Text 

Evidence of Learning:  Students will be 
able to use the text to write a factual 
report on the planets 

 

Author Study: Vera B. Williams 

Drafting 

“More, More, More”, said the Baby 

A Chair for My Mother 

Something Special for Me 

Music, Music for Everyone 

 

 

 

 

 

 

Week 5 

Anchor Read Aloud: Last Day Blues by 
Julie Danneberg 

Instructional Focus: Personal 
Narratives 

Evidence of Learning:  Studentes will 
be able to write about memories from 
second grade in order to publish a 
book. 

 

Week 6 

Anchor Read Aloud: Last Day Blues by 
Julie Danneberg 

Instructional Focus: Personal 
Narratives 

Evidence of Learning:  Studentes will 
be able to write about memories from 
second grade in order to publish a 
book. 

 

 

 

 

Week 5 

Adjectives 

Pronouns 

 

Week 6 

 

Subject and Verb Agreement 

Helping Verbs 
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Week 5 

Anchor Read Aloud: Carmen Learns 
English by Judy Cox, Mrs. Toggle’s 
Blue Shoes by Robin Pulver , The Raft 
by Jim LaMarche 

Instructional Focus: Summarization, 
Change in a charater 

Evidence of Learning:  Students will be 
able to summarize a story.  They will 
also be able to explain how the 
character in a story can change over 
time. 

Author Study: Vera B. Williams 

Evaluate Responses 

Week 6 

Anchor Read Aloud: Grandpa’s Teeth 
by Rod Clement 

Instructional Focus: Sequence of 
Events 

Evidence of Learning:  Students will be 
able to write the sequence of events 
from a story after hearing it read aloud. 

 

Week 7 

Anchor Read Aloud: Russell the Sheep 
by Rob Scotton 

Instructional Focus: Writing a summary 

Evidence of Learning:  Students will be 
able to write a summary including 
characters, setting and details. 

 

Week 7 

Adverbs 
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Author Study: Vera B. Williams 

Celebrating the Author Study 

Collection of Books 

Week 7 

Anchor Read Aloud: Russell the Sheep 
by Rob Scotton 

Instructional Focus: Writing a summary 

Evidence of Learning:  Students will be 
able to write a summary including 
characters, setting and details. 

Administer State Benchmark 4 and all 
PBA’s before the end of the marking 
period. 
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